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ARTICLE INFO ABSTRACT
Article history: For many students, school-organized sports play an important role in students’ academic and social experiences.
Received 24 May 2014 This study focuses on the effects of participation in school-organized sports on academic achievement and stu-
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dents' perceptions of family support, teacher and community support, and school safety. Data were obtained
from the 2010 administration of the Minnesota Student Survey, resulting in a total sample of 29,535 12th
grade students of which 12,849 participated regularly (at least 1-2 times per week) in school-organized sports.
Propensity score matching was used to match similar students who voluntarily participated in school sports with

igw;;;ﬁ achievement those who were not involved inany school sports. Participation in school sports was associated with higher GPAs,
Social functioning favorable perceptions of school safety, and increased perceptions of family and teacher/community support.
School-organized sports Guidance for parents, educators, and policymakers on how to further promote students’ academic and social
Propensity score matching success are discussed.

Adolescence © 2016 Elsevier Inc. All rights reserved.
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ABSTRACT

Purpose: Life course—persistent antisocial behavior manifests as a display of aggressive and
antisocial behavior beginning in childhood (conduct disorder [CD|) and lasting through adulthood
(adult antisocial personality disorder). This study aimed to build on prior research by evaluating
whether involvement in high school sports helped attenuate the association between CD and
subsequent adult antisocial behavior (AAB).
Methods: A prospective sample of 967 male and female adolescents (56% adopted) was used.
Structured interviews were used to assess CD (symptoms before the age of 15 years), involvement
in sports during high school, and past-year adult antisocial personality disorder symptoms in
young adulthood (M age = 22.4 years).
Results: As expected, the association between CD and AAB was significantly less for those involved
in sports (B = .28; p < .001) compared with those not involved in sports (p = .49; p < .001), %%(1) =
4.13; p = .04. This difference remained after including known covariates of antisocial behavior in
the model (age, gender, adoption status), and results were consistent across males and females.
Involvement in other extracurricular activities (e.g., student government, plays, clubs) did not
significantly moderate the relationship between CD and AAB.
Conclusions: Although selection effects were evident (those with more CD symptoms were less
likely to be involved in sports), findings nevertheless suggest high school sports involvement may
be a notable factor related to disrupting persistent antisocial behavior beginning in childhood and
adolescence and lasting through young adulthood. Implications are discussed.

© 2015 Society for Adolescent Health and Medicine. All rights reserved.

IMPLICATIONS AND
CONTRIBUTION

Although selection effects
are evident, high school
involvement in sports, but
not other extracurricular
activities, appears to offset
risk for life course—persis-
tent antisocial behavior.
Findings suggest sports
involvement is a unique
protective factor for
children exhibiting exter-
nalizing behaviors. Experi-
mental research is needed
to tease apart causal effects.
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ABSTRACT ARTICLE HISTORY

The overall purpose of this study was to create a model of positive Received 2 December 2015
youth development (PYD) through sport grounded in the extant  Accepted 15 April 2016
qualitative literature. More specifically, the first objective was to
review and evaluate qualitative studies of PYD in sport. The
second objective was to analyze and synthesize findings from
these studies. Following record identification and screening, 63
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Figure 2. Model of PYD through sport.
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The Implicit/Explicit Continuum of Life Skills Development and
Transfer
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ABSTRACT KEYWORDS
There is an ongoing discussion as to how life skills development and Positive youth development;
transfer should be addressed. Previously, researchers have proposed an life skills; youth sport;

implicit/explicit dichotomy to explain how life skills teaching occurs. As ~ coaching; intentionality;
research within the area of sport-based youth development continues to 5Pt coaches
progress, a model is needed to delineate the varying levels of implicit-
ness/explicitness at which coaches can facilitate life skills development

and transfer. Within this article, an implicit/explicit continuum of life skills

development and transfer is presented and distributed across six levels:

(@) structuring the sport context, (b) facilitating a positive climate, (c)

discussing life skills, (d) practicing life skills, (e) discussing transfer, and

(f) practicing transfer. The levels found within the continuum are

grounded in existing sport psychology literature. Conceptually, research-

ers can use the continuum to empirically situate how coaches teach life

skills. Practically, the continuum can help coaches frame their approach to

life skills development and transfer.
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Profiling the Canadian High School Teacher-Coach:
A National Survey

Martin Camiré, Meredith Rocchi, and Kelsey Kendellen
University of Ottawa

Each academic year, a large number of teachers voluntarily assume coaching positions in Canadian high schools
and thus undertake the dual role of teacher-coach. To date, much of the scholarship on teacher-coaches has been
conducted with small samples of participants and as such, the conclusions that can be drawn about the status
of the Canadian teacher-coach are limited. The purpose of the current study was to profile the Canadian high
school teacher-coach using a national sample{ A total of 3062 teacher-coaches (males = 2046, 67%) pmanating
from all Canadian provinces and territories completed a questionnaire examining personal background and work
conditions. Results indicated that aspects of teacher-coaches’ personal background significantly influenced
the benefits and challenges they perceived from coaching as well as the recommendations they suggested to
improve their coaching experience. The recommendations put forth by the teacher-coaches to improve their
work conditions must be earnestly considered by school administrators to ensure the long-term viability of
the Canadian high school sport system, which is largely sustained by dedicated volunteers.

Keywords: coaches, youth sport, development, working conditions

Coaches play an integral role in the personal devel- as an extracurricular activity, therefore undertaking the
opment of young athletes, a notion recently emphasized dual role of teacher-coach at their school (School Sport
in the International Olympic Committee’s consensus Canada, 2013). As such, a high school teacher-coach

statement on youth athletic development (Bergeron et is defined as a teacher, by profession, who voluntarily



Table 5 Descriptive Statistics for Teacher-Coach Recommendations

Usefulness of Recommendation

Initiative M SD
Having Schools Cover Coach Education Fees 6.45 1.08
Recognizing Coach Education as PD 6.28 1.27
Having PA Days for Coach Education 6.26 1.27
Being Compensated in Time 6.00 1.58
Receiving more Resources from School Boards 5.87 1.59
Designating Sport Administrative Assistants 5.61 1.74
Integrating Sport in the School Curriculum 5.47 1.74
Accessing Internet Coach Education 5.40 1.82
Reducing Administrative Duties 5.35 1.78
Being Compensated Financially 5.31 1.99
Having a Daycare on School Premises 3.54 2.39

Note. PD = Professional Development; PA = Professional Activity; Range (1.00-7.00).
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Abstract

Central to the ability of successfully facilitating sport participation toward positive developmental outcomes is the youth
sport leader. Youth sport leaders are responsible for addressing the many stressors and risk factors that youth encounter
in both sport and life. However, a majority of youth sport leaders do not receive coaching education or training,
especially in regards to youth development. The purpose of this study was to gain a greater understanding of the various
factors, which affect youth sport leaders, their team, and the community in which they coach. The four key areas of team
building/teamwork, parental influence/involvement, sportsmanship, and teaching life skills emerged. By better under-
standing the issues within youth sport, researchers will be more aware of the most relevant issues to guide future
research and to inform the development of coaching education. Moreover, youth sport leaders will be better equipped
and prepared to maximize youth development through sport participation.

Keywords
Coaching education, coaching, youth sport, sport-based positive youth development, youth sport leader



Table 2. Frequency statistics of youth sport topics selected for

entire sample.

Youth sport topic n f %

Team building/teamwork 119 65 54.62
Parental influence/involvement 119 57 47.90
Sportsmanship 119 49 41.18
Teaching life skills 119 48 40.34
Coach—athlete relationship 119 42 35.29
Communication effectiveness 119 42 35.29
Individual goals/egos 119 40 33.61
Positive youth development 119 35 29.4|
Time management 119 27 22.69
Peer pressures 119 23 19.33
Quest for autonomy 119 22 18.49
Social media 119 21 17.65
Empowering the concept of 119 20 16.81

academics before athletics
Societal influences 119 |18 15.13
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Evaluation of the Pilot Implementation of the Coaching
for Life Skills Program

Martin Camiré and Kelsey Kendellen
University of Ottawa

Scott Rathwell
University of Lethbridge

Evelyne Felber Charbonneau
University of Calgary

Many forms of mainstream coach education continue to sparingly address content specifically related to positive youth
development and/or life skills, instead maintaining a focus on the technical and tactical aspects of sport. The purpose of the paper
is to present the evaluation findings of the pilot implementation of the Coaching for Life Skills program, designed to serve
coaches operating in the context of high school sport. The study qualitatively explored what participants believed they
experienced during their participation in the Coaching for Life Skills program, which was delivered to 68 Canadian high school
coaches. Participants took part in one of six three-hour workshop (i.e., three workshops in English, three workshops in French).
Of these 68 coaches, 10 voluntarily agreed to take part in individual semi-structured interviews. Findings demonstrated how the
participants believed they learned important elements related to the coaching of life skills, particularly in terms of increasing their
awareness of life skills, improving coach-athlete relationships, and employing coaching strategies that deliberately target life
skills development and transfer.

Keywords: awareness, high school, philosophy, transfer






« Oui, j’ai les ai abordées [les compétences de vie] deux ou trois fois I'an dernier,
mais apres avoir vu [les activités du programme Entrainer les habiletés de vie],
je me suis dit “Wow, quelles bonnes idées!” Je veux en faire plus I'an prochain

et vraiment inclure cet aspect. Je me suis informé sur la possibilité de faire du
bénévolat a la soupe populaire. A partir de I'an prochain, on va travailler encore
plus les compétences de vie. »




« Ce serait génial si c’était en ligne; tout le monde est occupé comme entraineu
ce serait beaucoup plus facile de le faire en ligne quand on veut...

Les chefs de départements des sports ont besoin de cette information pour
pouvoir la distribuer aux nouveaux entraineurs qui arrivent a I'école et dire
“Voici notre approche de I'entrainement des sports au secondaire”. »
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Module 1 : Qu’est-ce qu'une
habileté de vie?

Module 2 : Etablir une
philosophie d’entrainement
axée sur le développement

Module 3 : Etablir de solides
relations entraineurs-
athletes

Module 4 : Les stratégies
pour entrainer les habiletés
de vie

Module 5 : Les stratégies pour
enseigner le transfert des
habiletés de vie

Module 6 : Conclusion

~ Module 1 : Qu’'est-ce qu'une habilete de vie
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ABSTRACT
The heath, fimess and other ax unlo{y;u( outh spons

INTRODUCTION
goal is clear: Develop healthy, capable and
resilient young athletes, while attaining widespread,
inclusive, sustainable and enjoyable participation
and success for all levels of individual athletic
this is a considerable challen;
holders in youth sports—pare
, administrators, sport gover
and, especially, youth athletes.
The process begins with a subjective assessment
of potential talent, followed by a structured pre
gramme of traininy

t programmes s not surprising
model of arhlete development is buil o

vidually unique and constantly changing basc,
including the demands of normal physical growth,
biological maturation and behavioural development,

also multidimensional and difficult to assess in
youth, and the trajectorics from the novice  dlite
levels can vary greadly among athletes. Adding to the

mplexity, the demands of specific sports are super.
imposed on this dynamic integrated scheme.
Moreover, the development of sport-specific skills,
motivation and behaviours in an integrated leaning
culture is not well characterised; and, given the
sclectivity and exclusivity of sport, it is the choice
athletes who generally receive the most attention in
research. Accordingly, less is known about those
who are systematically excluded (cut), who drop out
(voluntarily withdraw) or are injured, along with
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contributing factors such as overuse, overt
and bumout.
here is also an urgent need to extend our views
buth athlete development to include the ‘culture’
specific sports and youth sports in general, includ:
ing the underlying philosophy for dev
athletes, the sysems of specific sports a
tions between athletes, coaching styles and practices,
the effects on youth athletes from parental expecta
tions and the view of youth athletes as commodities,
which is often intrusive with a finc line between
objectivity and sensationalism.
In an effort to advanc 3
informed approach to youth ahiece deve pment,
the 10C convened a consensus meeting of experts
the fickd in November 2014. The group was
charged with two tasks:
Highlight key considerations and challenges in
competitive youth sport, and critically evaluate
the current state of science and practice of
youth athlete development;
Create guidelines for a susminable model to
dculnp healthy, resilient and capable youth ath
letes, while providing opportunitics for all
levels of sport participation and success.

MATURATION
Assessment of biological maturity
status and timing
al may
prenatally and continues throug
macly the first two decades of postnatal life.
Outcomes of the underlying biological processes
are observed, assessed andjor measured to provide
an indication of maturity status (ic, the status of
ime of observation), com
ge (SA) and secondary
sex characteristics. Maturity timing refers to the
chronological ages when  specific marurational
events occur, frequently assessed by age ar peak
height velocty (PHV) and age at menarche. For
accuracy, both require longitudinal data that span
adolescence, as recalled age at menarche has error
associated with memory and a tendency for report
ing in whole years.

SA is the most useful estimate of maturity status
and can be used from childhood into late adoles-
cence.” 7 It can also be used with current body

he and/or mid-parent height o predict mature
he, which s of interest in some sports. Radiation
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( Les entraineurs de jeunes
athlétes jouent un role
essentiel a savoir si [sic] les
systémes sportifs favorisent
la participation continue, la
performance de pointe et
le développement
personnel »



Figure 2. Intervention Design
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Figure 1. CONSORT Flow Diagram

Invited to participate (n = 11,395)

[ Enrollment J

Excluded (n = 9,928)
— % | + Declined to participate

Time 1 (n = 1,467)

Excluded (n = 229)
| + Incomplete data (n = 39)
+ Did not meet inclusion criteria (n = 190)
(did not actively coach, retired, on leave)

Randomised (n = 1,238)

A4

v

-

Allocation and T2 ] l

b

Allocated to intervention (n = 413)
+ Completed CLS Program (n = 44)
+ Did not complete CLS Program (n = 369)

Allocated to waitlist condition (n = 413)
+ Completed Time 2 (n = 262)
+ Attrition or incomplete data (n = 151)

Allocated to control condition (n = 412)
+ Completed Time 2 (n = 277 )
+ Attrition or incomplete data (n = 135)

Y

Lost to follow-up (attrition; n = 2)

[ Follow-Up and T3 ]

Allocated to intervention (n = 262)
+ Completed CLS Program (n = 59)
+ Did not complete CLS Program (n = 203)

[ Analysis ]

Y

Lost to follow-up (attrition; n = 41)

Analysed (n = 36)
+ Excluded from analysis (Missing all data for
one or more subscales; n = 6)

Analysed (n = 58)
+ Excluded from analysis (Missing all data for
one or more subscales; n=1)

Analysed (n =191)
¢ Excluded from analysis (Missing all data for
one or more subscales; n = 45)

Figure 1. CLS = Coaching for Life Skills; T = time.




Figure 3. Coach-Athlete Relationship Questionnaire (CART-Q) Mean Scores by Group
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Figure 3. Empty shapes represent pre-intervention scores. Filled shapes represent post-
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Figure 4. Interpersonal Behaviors Questionnaire-Self (IBQ-Self) Mean Scores by Group
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Figure 5. Life Skills Scale for Sport Mean Scores by Group
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Suivi apres un an

e 285 entraineurs ont suivi la formation
mise a l'essai
* Taux de réponse = 40,3 % (n = 115)
* 51 ont été exclus, car des données
manquaient
* 64 entraineurs d’écoles secondaires
* 19 groupes avec intervention
* 45 groupes de comparaison

* Tests t pour échantillon indépendant (données de référence pour le suivi
apres un an)



e Relation entraineur-athlete
* Groupe avec intervention (médiane = 1,37, écart-type = 4,80)
* Groupe de comparaison (médiane =-1,98, écart-type = 4,69)
* Effet modéré, t(62) = 2,589, p = 0,006, g =0,709

 Comportements interpersonnels des entraineurs
* Groupe avec intervention (médiane = 1,79, écart-type = 8,70)
* Groupe de comparaison (médiane = -5,16, écart-type = 11,73)
* Effet modéré, t(62) = 2,320, p=0,012, g = 0,635

* Enseignement des compétences de vie
* Groupe avec intervention (médiane = -1,95, écart-type = 15,95)
e Groupe de comparaison (médiane = -6,00, écart-type = 20,50)
* Aucune différence significative, t(62) = 0,768, p = 0,222, g =0,210



Conséquences

* Les premieres données montrent une certaine utilité de la formation en ligne
sur les compétences de vie

* Formation en ligne
 Positif : souplesse
* Négatif : faible taux de réponse et de complétion

Coaching for o
Life Skills
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